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Who wants to know and what do 
they want to know?
Pupils and teachers at Hatch End High School, 
Harrow, chose ‘relationships’ as the topic 
for this review. They wanted to know what 
schools could do to improve young people’s 
relationships with each other, with teachers 
and with their families. This is a key question 
for schools, policy-makers and pressure 
groups; there are currently programmes and 
initiatives on behaviour, citizenship, healthy 
schools and many other areas which have 
relationships at their core. Within that broad 
area, the team looked in more detail at school 
programmes that encourage conflict resolution 
and peer mediation.

What did we find?
We found evidence of some benefits for pupils 
of school interventions in conflict resolution, 
negotiation skills and peer mediation. 
Programmes that were studied were quite 
varied and included classroom based versus 
whole school initiatives; lessons delivered 
by teachers versus the use of outside staff; 
training integrated into academic curricula 
versus use of the social and personal education 
area; and use of peer mediation in some 
programmes. Studies tended to measure the 
effects that were ‘closest’ to the intervention 
– views about conflict, understanding of 
what had been taught – rather than longer 

term and more ‘distant’ effects, such as 
pupils’ confidence and ability to make better 
relationships. The programme that used 
teaching within an academic curriculum had 
good results. Some studies looked at the 
impact on reports of disciplinary incidents 
in schools and found a positive but limited 
impact.  

How did we get these results?
First we looked for research in secondary 
schools about young people’s relationships 
and found a very varied set of studies. Within 
those, we chose a small set of studies that 
addressed the question: 

Do planned educational interventions 
in conflict resolution skills, 
negotiation skills and peer mediation 
improve young people’s personal and 
social relationships? 

We put together the results of 10 studies from 
USA, Canada and Australia. All were published 
after 1994 and all compared the results for 
pupils in these programmes with pupils not in 
the programmes. 

What are the implications?
These are promising interventions that deserve 
to be rigorously tested in UK schools.

Summary
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Aims of the review
The review has been undertaken to provide 
findings that are relevant and useful 
to students and teachers at Hatch End 
High School in Harrow, Middlesex. The 
initial aim of the review was to find out 
if planned interventions in school settings 
improved young people’s personal and social 
relationships. As the review developed in 
consultation with the students and teachers, 
the specific area of conflict resolution and 
peer mediation was chosen to study in depth. 

Review question 

The broad question for the review was:

Do planned interventions in school 
settings improve young people’s 
personal and social relationships?

From the systematic map, a subset of the 
literature was selected to be studied in depth 
to address the following question:

Do planned educational interventions 
in conflict resolution skills, 
negotiation skills and peer mediation 
improve young people’s personal and 
social relationships?

The review group

This systematic review was carried out by 
the Personal Social and Health Education 
(PSHE) Review Group, a Review Group based 
at Hatch End High School in Harrow. The 
Group was made up of a team of students, 
five teachers and a parent, with support from 
an Advisory Group (for details of authors 
and Review Group see Appendix 1.1). The 
students and teachers chose the topic for 
the review; the work of finding, appraising 
and synthesising the relevant research was 
done by researchers from the EPPI-Centre. 
Although the project was initiated by a PSHE 
teacher, the eventual review, which looks in 
depth at programmes in conflict resolution and 
peer mediation, has relevance beyond PSHE. 
The findings are important for the current 
national policy concern about school behaviour 
and more widely for the many groups and 
individuals working to improve young people’s 
relationships. The way that the Group 
attempted to use participatory methods is also 
of interest.

Policy and research context

There is evidence that relationships of all 
sorts are very important to young people. 
For example, questions to websites for young 
people are often about friendships and 
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relationships with family as well as about 
more ‘obvious’ topics, such as sex (e.g. 
McPherson and Macfarlane, 2004). A survey 
of 510 teenagers aged 15-19, conducted 
by the Kids and Youth Consultancy for the 
Get Connected helpline, indicated that the 
greatest problem faced by the young people 
was their relationship with friends, family and 
others (reported by 31%). Drugs came next 
(19%) and bullying third (13%) (Get Connected, 
2002). Childline’s analysis of calls from boys 
and young men (Childline, 2003) showed that 
bullying, violence and family tensions were 
the main reasons for calls. 

Government and media interest has tended to 
focus less on relationships in the broad sense 
and more on specific topics that are seen as 
problematic - sex, drugs and alcohol, violence 
and bullying. The choice of relationships as 
the topic for this review provided the Review 
Group with a challenge to look behind the 
most topical issues to the underlying questions 
of how young people relate to friends, family, 
peers and teachers. 

The Review Group started by focusing on 
Personal, Social and Health Education (PSHE), 
but the topic chosen by the young people 
is much wider. For this review, the focus on 
interventions has been restricted to those 
based in mainstream schools. Even so, the 
research that we are covering is relevant to 
areas beyond PSHE, including citizenship; 
behaviour, attendance and bullying; inclusion 
and participation in school decisions; 
homework policies; motivation and self-
esteem; and initiatives like Healthy Schools. 

PSHE in England is covered by non-statutory 
guidelines (see, for example, the relevant 
sections in the National Curriculum website, 
www.nc.uk.net). The DfES guidelines for 
PSHE at Key Stage 3 (ages 13-14) include a 
section on ‘developing good relationships and 
respecting the differences between people’. 
PSHE is not covered in initial teacher training, 
although some ITT students can take it as a 
special subject. Although it is not included 
in the National Curriculum, it has some 
overlaps with Citizenship education, which is 

covered. In addition schools have statutory 
responsibilities in sex and relationships 
education (SRE). Following a report on SRE 
from Ofsted in April 2002, a Professional 
Development and Accreditation Programme, 
designed to raise the status and quality of 
SRE teaching was set up and is being rolled 
out nationally. In September 2002, a pilot 
specialist training scheme for school nurses 
was also begun. The Department of Health 
is funding a project to develop a school 
SRE programme specifically for boys. Drug 
education has also been the subject of recent 
initiatives with English state secondary schools 
required to have anti-drugs strategies in place 
by the beginning of this year. Relationships 
with peers are likely to be important in drug 
education. 

Relationships also play a key role in Citizenship 
education. The Department for Educations and 
Skills (DfES) guidance identifies three inter-
related components that should run through 
all education for Citizenship (www.dfes.gov.
uk/citizenship). 

• Social and moral responsibility 
Pupils learning - from the very beginning 
- self-confidence and socially and morally 
responsible behaviour both in and beyond 
the classroom, towards those in authority 
and towards each other

• Community involvement 
Pupils learning about becoming helpfully 
involved in the life and concerns of their 
neighbourhood and communities, including 
learning through community involvement 
and service to the community

• Political literacy 
Pupils learning about the institutions, 
problems and practices of our democracy 
and how to make themselves effective in 
the life of the nation, locally, regionally 
and nationally through skills and values as 
well as knowledge - a concept wider than 
political knowledge alone

Recent initiatives on bullying include the 
Charter for Action aimed at helping schools to 
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prepare policies and the Anti Bullying Alliance 
launched by the government in September 
2004. Another key policy intervention, the 
Healthy Schools Standard, includes a strong 
emphasis on participation of young people in 
the school’s development (National Healthy 
Schools Standard, 2004a) and on ways of 
promoting young people’s social and emotional 
wellbeing (National Healthy Schools Standard, 
2004b). Most recently, Government policy 
in England has emphasised behaviour. A 
Leadership Group on Behaviour and Discipline 
has been set up to report to the Secretary of 
State towards the end of 2005 and there is 
substantial funding for a National Behaviour 
and Attendance Strategy (www.dfes.gov.uk/
behaviourandattendance).

It is striking that the broad theme of 
relationships is relevant to the work of so 
many UK non-governmental organisations. 
There are support services, such as the 
NSPCC’s school teams, helplines and websites 
aimed at children and young people (e.g. 
Childline; Get Connected, Worried? Need to 
Talk?) and action groups, such as  the Sex 
Education Forum and the Peer Support Forum 
hosted by the National Children’s Bureau. 
There are similarly targeted campaigns on 
emotional literacy by the group Antidote 
(www.antidote.org.uk), several anti-bullying 
initiatives and many other small and large 
scale initiatives. 

In relation to the topics covered in the 
in-depth review, Mediation UK (www.
mediationuk.org.uk) and Leap (www.
leaplinx.com) are among the groups 
that provide training and support for UK 
schools that want to set up negotiation 
and mediation schemes. Leap coordinates 
a young mediators’ network. These groups 
argue that the interventions free up 
teacher time and improve relationships 
between students (e.g. www.teachernet.
gov.uk/teachingandlearning/library/
peermediation/). There are also links to 
government initiatives, such as the National 
Healthy Schools Standard which includes peer 
mediation in some schools (www.hda.nhs.
uk). Anti-bullying strategies also include peer 

mediation as one of several recommended 
approaches (e.g. www.dfes.gov.uk/bullying/
pack/02.pdf). Estimates vary of the numbers 
of schools using peer mediation and related 
approaches (Baginski, 2004) but there are 
now many examples of school schemes on 
individual school websites and those of LEAs 
and supporting organisations  (e.g. www.
citizenshipfoundation.org.uk). 

This project is part of a move to set up 
research projects that involve children and 
young people in the design and conduct of 
the research. UK voluntary groups often lead 
the way in involving young people in decision-
making and research. This links to two other 
areas: first, the interest in participation in 
research by ‘stakeholders’ (e.g. Mental Health 
Foundation, 2003; National Healthy Schools 
Standard, 2004a); and, second, the wider 
moves to allow young people to have a say 
in the decisions that affect them. Both these 
could be seen as deriving their motivation 
from democratising tendencies in public 
services and from a belief that people who 
are directly involved in an issue have a crucial 
perspective to offer. 

Research projects in which young people have 
been involved in the design or conduct of the 
research (as opposed to the larger number 
of studies which have sought the views of 
children and young people), are relatively 
recent and fewer in number (e.g. Fielding and 
Bragg, 2003; Kirby, 2004). We have not been 
able to identify any other systematic reviews 
in which young people have been involved in 
the planning of the review, although there are 
examples of adults being involved in review 
groups about health topics, for example 
through the Cochrane Consumer Network 
(www.cochrane.org/consumers/about.htm). 
In this project, we made the assumption that 
the involvement of the school students and 
teachers makes a difference to the research. 
This could be because it leads to different 
questions from those most likely to be posed 
by researchers or because the work is done 
differently. 

Conflict resolution, peer mediation and young people’s relationships4
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Research about young people’s relationships is 
covered by a number of disciplines, including 
education, sociology, psychology and public 
health. For example, work relevant to this 
review could have come from sociological 
studies of children’s relationships with friends 
and family (e.g. Alanen and Mayall, 2001; 
Gillies, 2003); studies of students’ experiences 
in schools such as those by the ESRC Consulting 
Pupils about Teaching and Learning Project 
(e.g. Rudduck and Flutter, 2004); studies 
of children’s relationships from a child 
development perspective (e.g. Dunn, 2003); 
evaluations of large scale policy initiatives 
(e.g. Warwick et al., 2004); studies from a 
number of academic perspectives about young 
people and sexual behaviour, violence, drugs 
and alcohol use; research about emotional and 
social wellbeing from public health and other 
perspectives (e.g. Edwards, 2003; Hartley-
Brewer, 2001; Weare and Gray, 2003; Wells et 
al., 2003). 

There tends to be little overlap between 
these varied research literatures and no single 
theoretical or conceptual framework. For 
example, we compared three recent reviews 
of the literature aimed at, or commissioned 
by, UK policy-makers with an interest in 
young people’s mental, emotional and social 
wellbeing (Edwards, 2003; Hartley-Brewer, 
2001; Weare and Gray, 2003). We found that 
fewer than five percent of the references in 
Edwards’ review were present in either of 
the other two. Overall, the Review Group 

expected to find their target studies within 
a very large and diverse literature, and this 
expectation was realised, as will be seen in 
the following chapters.

Recent systematic reviews have offered 
some support to the idea of whole school 
health promotion, including benefits in 
mental and emotional outcomes for children 
and young people (Licence, 2004; Lister-
Sharpe et al., 1999; Wells et al., 2003). Many 
included studies were, however, rated as 
methodologically poor in terms of evidence 
for effectiveness. A systematic review of 
school-based violence prevention (Mytton 
et al., 2002) included trials of interventions 
for children already identified as at risk of 
aggressive behaviour. This review found that 
the interventions produced modest reductions 
in aggressive behaviour, but that study quality 
was often poor. The authors recommend well 
designed, large trials. We did not find any 
systematic reviews in the specific area of 
conflict resolution and peer mediation. 

Other recent reports with literature 
reviews that are relevant include a study 
for DfES about children’s emotional and 
social competence (Weare and Gray, 2003), 
a discussion of the impact of schools on 
children’s mental health (Hartley-Brewer, 
2001) and reports of a project on media 
and young people’s personal relationships 
(Buckingham and Bragg, 2002, 2003).
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User involvement

This is a school-based review which has taken 
its direction from pupils and teachers of a 
secondary school. This approach has aimed 
to make the review of interest and use to 
both pupils and teachers. The findings of this 
review will also have relevance to both policy 
makers at the Department for Education 
and Skills (DfES) and those working at local 
education authorities. In addition, we hope 
that the review will be of importance to 
professionals such as those represented on 
our advisory board (see Appendix 1.1) and 
other professionals who are concerned with 
interventions which have an impact on young 
people’s relationships. 

A collaboration between the EPPI-centre and 
Hatch End High School to conduct a systematic 
review was agreed in the summer of 2003. 
The collaborative review group was structured 
so that students and teachers at Hatch End 
High School were able to choose the topic and 
direction of the review.

James Thomas (EPPI-Centre) and Marc Tidd 
(Hatch End High School) agreed to organise 
the Review Group from members of their 
respective organisations. Marc identified a 
team of nine year 10 students, five teachers, 
a librarian and a parent governor. The year 
10 students who agreed to take part were 
an already established group, which had 
previously been involved in LEA borough-wide 

initiatives in PSHE and Sex and Relationships 
Education. 

Meetings between EPPI-Centre researchers, 
students and teachers were arranged and held 
at the school. This enabled the Review Group 
to decide on the focus of the review question, 
the inclusion criteria, review-specific 
keywords, the focus of the in-depth review 
and the reporting of the review

The first task was to decide on the review 
question. The PSHE curriculum was presented 
to students in order to facilitate a discussion 
on the potential review focus. The students 
decided that they wanted to focus the review 
on young people’s relationships. The EPPI-
Centre Review Group took these ideas and 
worked on a review question to propose to 
them. Through a number of consultations and 
revisions the Review Group decided on the 
final review question: Do planned educational 
interventions improve young people’s personal 
and social relationships?

The next set of meetings provided an 
opportunity for the students and teachers to 
help narrow the scope of the review. This fed 
directly into the exclusion criteria. Firstly, 
students and teachers wanted to know about 
the education interventions that are taking 
place in secondary schools with students of 
compulsory secondary school age. Secondly, 
they wanted to know what works in terms of 
improving young people’s social and personal 

CHAPTER TWO
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relationships. The group then drew up a list 
of topics they did or did not want to see 
prioritised. 

The contents of this list were also used to aid 
the EPPI-Centre members during the screening 
process. It provided a guide when deciding 
what counted as a school based intervention 
and what counted as personal and social 
relationships outcomes. Active reflection on 
what the students and teachers would want 
to be included provided greater clarification 
during the screening process, more so than if 
it had only been the EPPI-Centre staff making 
these decisions. 

Consultation about the topic for the in-depth 
review was less satisfactory, partly owing 
to the timing of the research. The map of 
the literature was not completed until after 
the school term ended for the summer. Just 
before that, in July 2004, the team held 
a small meeting at the school where the 
preliminary results of the map were discussed 
with one teacher and four students. The 
meeting also covered the rough version of 
the video that the students were producing. 
Ideas for possible topics for in-depth review 
were briefly discussed and tended to focus 
on communication and communication skills 
for teachers and students. Over the summer 
holidays, the researchers finished the map 
and looked for ways of identifying a clear 
review question for the in-depth review. It 
was difficult to make a reliable selection 
of studies to follow through the suggestion 
about communication as a topic and, after 
several internal meetings, it was proposed to 
look at studies of conflict resolution and peer 
mediation. This was checked with Marc Tidd 
but not at a meeting with the students. 

We held a final meeting at the school in April 
2005 where we presented the main findings 
of the in-depth review. Students commented 
on their experiences of peer support and 
other similar approaches. This was our last 
opportunity to meet the group of students 
because they were doing their GCSEs and then 
leaving school (Hatch End High School takes 
students up to age 16). See section 5.2.2 of 

the Technical Report for some comments about 
collaboration in systematic reviews.

In parallel with the review process, students 
carried out primary research in the school. 
This included questionnaires and focus groups 
which were designed and carried out by the 
year 10 students. The questionnaires asked 
about PSHE lessons, friendships and views 
about family and girlfriend/boyfriend issues; 
the questionnaires were distributed to years 
8 and 9. The focus groups asked small groups 
of pupils from years 8, 9 and 10 to talk 
about relationships. The findings from the 
questionnaires and videos were used to help in 
the review process by clarifying the views of 
students about relationships. See Appendix 2.4 
of the Technical Report for further details.

Review Methods

The focus of the review, the inclusion criteria, 
the review specific keywords and the topic for 
the in-depth review were decided through a 
series of meetings between the EPPI-Centre 
and the students and teachers from Hatch End 
High School. The review methods followed 
EPPI-Centre procedures. 

Reports of relevant research were identified 
from electronic databases, citations from 
reference lists, web searches and personal 
contacts. For a study to be included in the 
systematic map it had to be an evaluation of a 
planned intervention in a mainstream school; 
published after 1986; include outcomes 
on relationships; and the average age of 
participants needed to fall within the 11-16 
range.

The studies found in this way were then 
described using both generic EPPI-Centre 
keywords and review-specific keywords to 
create a ‘map’ of the research literature. 
After looking at the results of the map the 
group went on to decide on the question for 
the in-depth review. The decision was made 
to look at whether interventions involving 
conflict resolution skills, negotiation skills 
and peer mediation improve young people’s 
personal and social relationships. Studies in 
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the map were excluded from the in-depth 
review if they were not an evaluation of a 
conflict resolution intervention; if the report 
did not have a control group or if the study 
was published before 1994. 

The studies in the in-depth review were then 
read and described in more detail using EPPI-
centre data-extraction questions, including 
assessments of the weight of evidence (WoE) 
that each study lent to the review. Quality-

assurance was carried out at the screening, 
keywording and data-extraction stages, for 
example by a study being data-extracted 
independently by two people and then results 
compared and agreed. Finally the results of 
the selected studies were brought together in 
a synthesis. 

More details of the methods are given in the 
Technical Report.

Conflict resolution, peer mediation and young people’s relationships8



The initial electronic searching identified 6,002 
papers, which were screened for potential 
relevance on the basis of title and abstract. 
A further 53 potentially relevant papers were 
identified through handsearching. A total of 612 
papers were then obtained and re-screened 
against the inclusion/exclusion criteria on the 
basis of the full paper. Of these, 75 intervention 
studies were included and keyworded. These 
studies made up the map. There were 47 studies 
from the USA, 11 from the UK and 17 from 
other countries. Studies across a wide range of 
different topics were included in the map if their 
focus was on young people’s relationships. About 
half (38/75) studied interventions that were 
aimed at emotional or social wellbeing; a third 
(24/75) were on health topics, including the 
use of drugs and alcohol, and sexual behaviour; 
and the largest number (42/75) were about 
behaviour (including studies of interventions 
to target bullying and violence). The studies 
included assessment of very diverse outcomes. 
Further details of the characteristics of the 
studies in the map are given in the Technical 
Report.

Ten studies were included in the in-depth 
review. These are listed at the end of this report 
(in the References section) and described in 
detail in the Technical Report. Seven of the ten 
were from the USA, two were from Canada and 
one was from Australia. Although some relevant 
UK studies were found during the searching, 
none of them met all the inclusion criteria. The 
ten included studies varied considerably in the 
types of interventions they evaluated and in the 

outcome measures that they used. On account 
of the inclusion criteria, the interventions 
were all based in schools and the students 
were mainly in the 11-16 age group. All the 
interventions included teaching or training in 
conflict resolution or negotiation skills. In six 
studies, peer mediation was also a part of the 
intervention and, in one, it was present in both 
the intervention and control group; none of 
the studies assessed the impact of adding peer 
mediation to an existing conflict resolution 
programme. The interventions were usually 
delivered during lessons but, in three studies, 
there was some activity that involved the whole 
school. In three studies, by one research team, 
conflict resolution training was integrated into 
the academic curriculum. 

The outcomes assessed in these ten studies 
ranged from reported episodes of violence 
through to young people’s attitudes towards 
disputes. Some studies collected a wider range 
of outcomes and three looked at academic 
achievement. A few of the studies did not 
include any follow-up of the effects of the 
intervention. 

Two studies scored Low on overall weight of 
evidence (D) and were excluded from the final 
synthesis of evidence. In four studies, almost all 
outcomes were specifically violence related and, 
because of this, we rated these studies as having 
medium weight of evidence for our review. The 
remaining four studies were given a high weight 
of evidence.

CHAPTER THREE

What research was found? 
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The studies in the in-depth review do, on the 
whole, suggest that interventions promoting 
peer mediation, negotiation and conflict 
resolution skills produce some positive effects 
which may endure beyond the end of the 
intervention. These include retention of 
knowledge and skills pertaining to conflict 
resolution, peer mediation and negotiation, 
and some lasting effects on discipline and 
behaviour. Few negative findings were 
reported at all in these studies. However, the 
impact of the programmes were sometimes 
limited or confined to less relevant or more 
short-term outcomes. 

Only two studies with follow-up of students 
beyond the end of the intervention examined 
impact on student behaviour and discipline 
(Farrell et al., 2001; Orpinas et al., 2000) 
and only Farrell et al. used school records of 
behaviour problems. 

The impact of the Students for Peace 
intervention, evaluated by Orpinas et al. 
(2000) was disappointing, especially as this 
was a large-scale evaluation involving eight 
schools. The researchers found no impact of 
the intervention on self-reported aggressive 
behaviours, fights at school, injuries due to 
fighting, missing classes because of feeling 
unsafe at school, or being threatened with 
harm. The researchers acknowledge that the 
Students for Peace programme was not able 
to address exposure to community violence, 
which they believed was strongly related to 

student levels of aggression in this particular 
study. 

Farrell et al. (2000) obtained mixed results 
from their study, but again, on the whole, 
these were disappointing and inconclusive. 
They found few significant differences in 
either self-reported aggressive behaviour or 
that recorded by others at six and twelve 
months. The study did show that students who 
participated in Responding in Peaceful and 
Positive Ways reported more frequent use of a 
peer mediation programme, and reductions in 
fight-related injuries, immediately after the 
intervention. The participants were also less 
likely to have disciplinary code violations and 
in-school suspensions than those in the control 
group, and this effect appeared to persist for 
up to 12 months. However, the differences 
at 12-month follow-up did not reach 
statistical significance, except in the case of 
suspension rates for boys. The researchers also 
acknowledged that the intervention effects on 
violent behaviour were moderated by initial 
levels of self-reported violence, benefiting 
mainly those students with the highest levels. 

Both these research teams are taking part in a 
new multisite violence prevention evaluation 
which is yet to report (Meyer et al., 2004). 
This includes conflict resolution strategies 
within a violence prevention curriculum and 
the collection of data from students, parents 
and teachers in 37 schools.

CHAPTER FOUR

What were the findings of the studies? 
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The three studies in this review by Stevahn 
et al. (1996, 1997 and 2002) report positive 
effects in all the outcomes that they set 
out to measure. For example, students who 
had taken part in an intervention class knew 
many more steps of an integrative negotiation 
procedure than those in the control class, 
both immediately after intervention and seven 
months later. The finding of an improvement 
in marks for the academic assessment of 
the course within which the programme was 
embedded is an interesting bonus for the 
work. A further interesting finding was that 
skills in analysing conflict were transferred to 
another academic area after the intervention 
finished. 

Over the course of their research, this team 
has sought to improve the evaluation of the 
way that students apply what they have 
learned. Being able to give correct responses 
in a hypothetical conflict may not translate 

into a change in behaviour in a real dispute. 
Yet it is clearly of the greatest importance to 
teachers and researchers to know whether 
interventions do work in ‘real life’ settings and 
whether they equip students with transferable 
skills. The most recent study (Stevahn et al., 
2002) for example, set up a team project 
near the end of the intervention that allowed 
teachers to pair up students with opposing 
views about how to teach younger students 
about a given aspect of the work. Students 
were asked to find a way to resolve the 
difference within their pair. This comes closer 
to a real conflict situation and allows skills to 
be displayed. 

The research covered in this review did 
not allow the impact of peer-mediation 
programmes to be assessed since conflict 
resolution or negotiation programmes with 
and without the addition of organised peer 
mediation were not compared.
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Strengths and limitations

This review has been unusual in involving 
pupils and teachers in shaping the whole 
approach of the review. The focus on 
relationship outcomes would not have come 
from the research partners in this team but 
was what the pupils, in particular, wanted. 
The benefit of this has been to bring together 
research from different viewpoints and to look 
carefully at what sort of outcomes are being 
measured in a range of intervention studies in 
secondary school settings.

However, the research question for the map 
was difficult to handle. It was hard to find 
studies with particular types of outcome 
because most studies are catalogued by the 
type of intervention they report. We feel that 
relevant studies will have been missed and we 
would like to repeat the searches now that we 
have a better idea of the wide range of types 
of studies that are caught in the net. We were 
also disappointed that there was not time to 
map and review in depth the studies of young 
people’s views about relationships. This would 
have been very helpful in pointing out young 
people’s areas of concern and in helping to 
identify types of interventions that could be 
searched for and assessed.

Our in-depth review is, as far as we know, 
the only systematic review of these types 
of intervention. It draws attention to the 
limitations of the primary research in this field 

and points the way to further evaluations. We 
consider that, even though none of the studies 
was done in the UK, the results of in-depth 
review are relevant to UK schools. 

We are aware that some studies may have 
been missed by the searches that we used and 
one or two relevant studies were found too 
late for inclusion. The number of evaluations 
of good methodological quality was limited. 
Studies tended to be small and to have no 
reported sample size calculations. Periods 
of follow-up tended to be short. Researchers 
were not generally looking for the possibility 
that interventions might have adverse 
impacts as well as benefits and there was no 
discussion about cost-effectiveness. Some 
evaluations were carried out by those who 
had devised and championed a particular 
type of intervention. It was disappointing that 
there were no UK evaluations that met our 
methodological criteria. The Review Group is 
aware that the findings of the in-depth review 
may be disappointing for teachers looking for 
well evaluated, effective programmes to use 
in schools to address the needs of students in 
the field of relationships. We would encourage 
teachers and others to comment on the review 
and to suggest types of programme that could 
be the subject of future systematic reviews. 
There might also be new approaches that 
seem promising and that are already being 
used in schools; it would be good to look for 
opportunities for researchers to collaborate 
with schools to evaluate these.

CHAPTER FIVE

Implications
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Implications for policy and 
practice

• UK Schools that adopt these promising 
interventions in the area of conflict 
resolution, negotiation and peer mediation 
could consider doing so in the context of an 
evaluation. Such an evaluation could involve 
many schools, perhaps linked through one of 
the voluntary networks in this field.

• Conflict resolution, negotiation and peer 
mediation skills are most effectively 
learned and retained when integrated 
into the academic curriculum rather than 
taught separately. This has already been 
demonstrated successfully in English 
Literature and Social Studies classes, but 
there is plenty of scope in other areas of 
the curriculum (for example, Religious 
Education, History, Geography, Psychology). 

• Parents should be participants in school-
based interventions. 

• The community context in which the 
intervention takes place, especially levels 
of violence to which students are exposed 
in the local community, should be taken 
into account in designing and implementing 
school-based interventions. 

Implications for research

• In order to evaluate the impact of peer 
mediation and conflict resolution in UK 
schools, we would suggest that entire 

schools be allocated at random to 
intervention and control conditions with 
three arms: Conflict Resolution with Peer 
Mediation, Conflict Resolution only, and 
Control Group with no intervention. Such 
a trial would need to have enough clusters 
to provide sound answers. A wide range of 
outcomes should be assessed with adequate 
length of follow-up. (It seems important 
to us to know whether a programme has a 
lasting impact on students, teachers and 
perhaps the wider family and community.)

• Involve school students in the design and 
evaluation of interventions. Take into 
account the influence of parents and the 
community, and involve them in study 
design, implementation and evaluation.

• Promote good practice in evaluation so that 
scepticism is the rule and evaluations are 
not led by those who may have an interest 
in the marketing of products to do with the 
intervention. Consider the possibility that 
interventions may do more harm than good. 

• Extend the present review by mapping young 
people’s views; update the map with recent 
studies; develop methodological work on 
outcomes and on search strategies; and 
do further in-depth reviews (e.g. studies 
that have as one of their outcomes young 
people’s relationships with their families).

• Develop more opportunities for working on 
systematic reviews in collaboration with 
students and teachers. 
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